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I. Introduction
According to data compiled by the U.S. Department of Education, diversity in schools leads to positive outcomes for those students both academically and socially.  Moreover, the positive effects of a diverse learning environment have been shown to be particularly powerful for students from lower economic backgrounds (U.S. Dept. of Education).  Additionally, USA Today published findings showing that socioeconomic integration provides a more robust learning environment, as well as exposing the students to ideas and activities they normally would not encounter.  Moreover, in the economic sense, when privileged families’ children attend public schools, families with influence gain an increased sense of urgency toward improving public education (Turley, 2012).
It is not a secret that it is good for educators to be aware of the very real issue of diversity in the classroom. The benefits of diversity in the classroom are well studied and well documented.  However, often when speaking about diversity in education, we speak about cultural diversity – diversity in race, religion, and gender.  In other words, we are largely concerned with diversity which we can see.  This is understandable.  After all, as a teacher, the first day of any class, we look out over our pupils and, even though we try to suppress it, begin to make judgments about the students in front of us based solely upon our superficial impressions.  Not only is this counterproductive (though, I suspect, near-universal in practice), it also ignores invisible diversity which we can’t see as easily.  When we look out over our classrooms, we cannot see the child whose parents are several payments behind on their mortgage, on the brink of homelessness.  We cannot see the child who has dyslexia or an expressive language disorder.  We cannot see the child who quietly struggles with their own sexuality or gender identity.  However – as educators who value inclusiveness and diversity, we must see these children.
With these thoughts and findings as motivation, we will today show that some elements of diversity which are less visible than race, religion, and gender play an equally vital role in student success both inside and outside of the classroom; moreover, as educators, in order to truly provide our students with the best possible learning environmen, we must make it a priority to become aware and inclusive of the invisible diversity which permeates each of our classrooms.
II. Research Findings
In order to begin considering the issue of invisible diversity, it is necessary to discuss some of the fundamental differences between these kinds of diversity and the more common cultural diversity which we usually consider.  
First, it is important to consider the fact that nearly every educator teaches before a socioeconomically diverse group of students.  The socioeconomic status (or SES) of an individual is a characterization that is derived from a combination of income, education, and occupation, or, in the case of young students, that of the parents.  Students with a lower SES commonly exhibit difficulty in schools, and experience troubled transitions to higher education compared to those from higher social class.  These students tend to feel out of place in blended learning environments, have a limited repertoire of learning strategies which can be effective for them, and tend to score more poorly on standardized testing than their higher SES peers (Poorvu). As mentioned, SES is an example of invisible diversity, because unlike race or gender, SES can be difficult for an educator to see, as lower SES students often go out of their way to appear middle-class.  
Another form of invisible diversity in our classrooms is cognitive diversity.  This refers to the innate ability of a student to effectively learn, and the ways in which learning occurs for them.  According to the University of Cincinatti, the five most common learning disabilities are dyslexia, a reading disability that impairs the ability to learn new words and even the alphabet; dyscalculia, difficulty with mathematical concepts including calculation and numerical organization; dysgraphia, a writing disability characterized by a lack of control over written language; dypraxia, various motor skill disabilities which can affect organization, visual-spatial perception, and even speaking and listening; and dysphasia or aphasia, a disability involving spoken language characterized by a difficulty understanding the meaning of spoken words (University of Cincinatti).  Other common issues affecting cognitive ability are ADHD, Autism, Asperger’s Syndrome, and emotional and behavioral disorders such as Bipolar, Anxiety Disorder, and Obsessive Compulsive Disorder.  It is important as educators that we remember that a student with a cognitive disability of any sort is not by any means less intelligent than any other student in the class.  These disabilities are also not the result of a behavior or environmental issue.  They do, however, greatly affect a student’s ability to learn and succeed, and as educators, it is important to ensure that we diversify instruction to best reach every student, every day.
Finally, Gender and Sexual Minorities (LGBTQ+ people) can represent an invisible diversity in many classrooms.  Students who struggle with identifying as lesbian, gay, bisexual, asexual, pansexual, or any other sexual identity outside of heterosexuality often struggles quietly with the decision for quite some time.  Similarly, students experiencing gender dysphoria may suffer in silence.  According to the U.S. Centers for Disease Control and Prevention, LGBT youth are at a greatly elevated risk of suicide, substance abuse, and risky sexual behaviors than their peers, with 29% of LGBT youth attempting suicide at least once each year, compared to 6% of heterosexual, cisgender youth (U.S. Centers for Disease Control and Prevention, 2017).  Even if these studens opt not to speak openly about their struggles with identity, the educator who promotes an environment of inclusivity and diversity will go a long way toward empowering these students to move toward self-acceptance.

III. Analysis of Findings
The first, and arguably most important, of our findings is that diversity does not exist without disparity, and this is particularly true in the case of socioeconomic diversity.  There has been, in the recent conservative political climate, a tendency among educators to speak of diversity in only the most positive, celebratory of terms.  However, in describing socioeconomic diversity in similar, equitable, celebratory language is to ignore the severe difficulties and injustices that come with having a lower SES.  As stated by Sarah Theule Lubienski:
“However, despite the strengths of the lower and workingclasses, it is more difficult, and counterproductive for the cause of social justice, to put a positive spin on large disparities ofwealth and power. Having insufficientmoney to buy basic necessities is an inher-ently bad thing, as are some of the prob-lems that correlate with being on thebottom rungs of the socioeconomic ladder. Early childhood trauma and abuse,malnutrition, and poor health care are, like it or not, more prevalent among families in poverty (Lubiensky, 2003).”   
The natural question to ask when faced with such a statement is “What can be done?”  Unfortunately, there is no easy answer to that question.  This is a very complex subject and runs the risk of tapping into our own biases as human beings.  The task of balancing the strengths of the underserves students, while also finding productive ways to facilitate open dialogue about the very real difficulties that those students face is not an easy one.  For now, the best thing that an educator can do is remain vigilant, and stay cognizant of the reality of disparity that goes hand-in-hand with diversity, sometimes with disastrous results.
Another important point to be made regarding socioeconomic diversity is that, just as it intersects quite often with racial and cultural backgrounds, it also intersect often with cognitive ability.  In his research on the subject, Michael Kieffer found that “students  with  lower  SES  were  at  substantially higher risk for developing reading difficulties during each devel-opmental period, compared with students with higher SES (Keiffer, 2010).”  There are many hypothesized reasons why this may be a factor: students with lower SES may not be able to afford books to enhance reading ability.  Similarly, these students also function as caregivers in their families, and so will have less time to devote to studies and homework.  However, the reading difficulites among these students may not appear until later.  The study in question found that the emergence in reading difficulties in these students appears in stages: “before spring of third grade, between spring of third and spring of fifth grade, and between spring of fifth grade and spring of eighth grade (Keiffer, 2010).”   This “late-emerging” reading disability is something that educators in those grades should know to watch out for, and in the meantime, active research is being done to speculate as to the cause of this late-emerging reading disabilities, even in students who read well in the early grades, among lower income families.
Educators who work with gender and sexual minorities have an important role in the lives of those students.  When working with LGBTQ+ students, and with any kind of diverse student, it is important for us as educators to determine what, if any, biases we hold that we may not even be aware of.  We live in a society that is heteronormative and cisnormative – meaning, we tend to view heterosexual relationships and cisgender people as “normal,” and anyone outside that realm, by definition, not normal (American Psychological Association, 2015).  Importantly, this can be true even if you are open and accepting of LGBTQ+ persons!  Heteronormativity does not imply prejudice or oppression on your part – but it can certainly be a source of bias, and so it is good to keep aware of it, and keep it in check.
Finally, we wish to say a word on inclusion.  We have, historically, long been a nation that values diversity, at least superficially.  However, inclusion and integration have often eluded us.  Consider the civil rights movements in the 1960s, where people of color were kept segregated in nearly all areas of life, including educational institutions, under the guise of being “separate but equal.”  While it is not our wish to accuse any educator of segregating their own diverse classrooms,  it is important to recognize that even a diverse group of people may naturally segregate if inclusion and integration are not diligently sought.  As stated by Marta Tienda, “Despite  our  heritage  as  a  liberal  democracy,  as  a  nation  we  have  struggled  with  conceptions  of  inclusion  and  fairness  in  many social domains. History shows that merely outlawing discrimination neither equalized educational opportunities nor created a just  society. (Tienda, 2013).”  
Applying this line of thinking to invisible forms of diversity, the goal of integration should remain at the forefront.  While educators are often encouraged to group students together across ability gradients, with high performing students paired with lower performing students, it is not always easy to see where those dividing lines are, in order to cross them.  The simplest solution to this problem would be to implement a measure of randomization in the construction of student groups.  This is particularly true for students with cognitive ability differences, even those which are subtle, because differentiation in ability implies differentiation in learning. According to this study by the Harvard Business Review, teams which are cognitively diverse – regardless of ability levels – solve problems more quickly than groups who all learn things the same way (Reynolds & Lewis, 2017). 
IV. Conclusion
It is, then, clear that the issue of diversity in the classroom is quite a bit more complex and nuanced than simply hosting cultural presentations or including multi-cultural examples in your class homework.  
We have seen that diversity comes in many forms, not all of them visible, and that not all of them deserve to be celebrated.  Socioeconomic diversity is a real problem that, though the divide tends to run along racial lines, should be considered separately from ethnic and racial differences, with the knowledge that this is an example of disparity rather than diversity, and that these students are at an elevated risk for a great many problems which higher income students are not.  
We have seen that cognitive ability and socioeconomic status seem to correlate, with late-emerging reading disabilities apperaing well after the student has learned to read, and even after they read well in lower grades.  
Finally, we have seen that merely maintaining a diverse classroom, in which you pay special attention to the diverse students group-by-group, never integrating them with the rest of the class, is not at all sufficient for gaining the full benefits of diversity in the classroom. Instead, we must work to integrate our students as fully as we can, focusing on inclusion rather than diversity.
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